Leadership education is a prominent component of youth programming. In their efforts to promote leadership development, most youth programs promote character development and teach interpersonal skills but fall short in teaching leadership because they fail to encourage the use of authority. In this paper, we present the stories of five late adolescent exemplars as a case study of youth leadership emergence through volunteerism.
Introduction
Leadership education has become an increasingly prominent component of a college education (Huber, 2002) . This increased focus has filtered down to education and programming for youth as well. As early as elementary school, programs strive to help children develop leadership capacities through character development and interpersonal skills training (Ullestad, 2009) . Just as leadership lacks a single definition, the notion of youth leadership is inconsistent across programs (Klau, 2006) . Roach, Wyman, Brookes, Chavez, Heath, and Valdes (1999) suggest that while endeavors to create leadership programs for youth is good, this lack of a theoretical foundation allows youth practitioners to create programs that reflect their own beliefs about what is best for leadership development. One example of this would be Van Linden and Fertman (1998) suggesting that adolescents are leaders by spending time with peers, babysitting, being involved with the school or community, and by volunteering. While this sentiment reflects more modern notions in which leadership is not an inherent quality but a capacity that anyone can develop (Dugan & Komives, 2007) , suggesting that anything could be considered leadership; this does not promote leadership development among young people.
Despite the disparate views of what leadership is, Bass between the leader and the follower. These themes reflect the post-industrial paradigm of leadership that is more process focused and change directed (Rost, 1993) . The Social Change Model (SCM) of Leadership Development (HERI, 1996) falls under this postindustrial paradigm. The SCM was designed as a collegiate leadership educational tool and is the most used leadership model in colleges and universities in the United States (Owen, 2012) . The central idea of this model is that leadership is a process whereby an individual (the leader) marshals the support of others to create positive social change. The leader is able to do this by developing capacities across three domains, individual, group, and societal/community. (Pancer, Pratt, Hunsberger, & Alisat, 2007) , better academic outcomes (Johnson, Beebe, Mortimer, & Snyder, 1998) positive attitudes about one's ability to impact their community (Janzen, Pancer, Nelson, Loomis, & Hasford, 2010) and are more likely to engage civically as adults (Youniss, McLellan, & Yates, 1997) . Undoubtedly, volunteerism is a noble endeavor that positively affects both the youth volunteers and those they serve (Omoto & Snyder, 2002 (Vallerand et al., 2003) . Passions better understand the process whereby a young person moves from participating in volunteerism to creating opportunities for volunteerism. (Strauss, 1987) . This was done to preserve the integrity of the participants' voice, which is especially important when coding interviews with youth (Saldaña, 2016) . Next, we employed pattern coding to classify the codes that emerged during the initial analysis (Miles, Huberman, & Saldaña, 2014) . Finally, anchored in the research and theory on positive youth development and leadership, we conducted a directed content analysis of the pattern codes (Hsieh & Shannon, 2005) . The purpose of this phase of analysis was to uncover specific themes related to our original research questions. Following the coding process, all identifiable information was removed and names were replaced with pseudonyms in order to protect the confidentiality of our participants.
To further establish trustworthiness of the analysis, we used two strategies. First, the second author acted as a check by reading through the coded material to verify accuracy and completeness. Next, we used member checking by allowing the original participants to read the results section of the manuscript to judge the accuracy and credibility of the account from their perspective (Creswell, 2013) . Minor adjustments were made based on their feedback.
Results
The following are short summaries of each participant's story of leadership emergence through community service. At the time of the interviews, participants were in their first or second year of undergraduate university studies and were reflecting back to when they were 15 to 18 years old. Nine themes emerged from these data through our coding process (see Table 1 ). In response to Eventually she created her own project to address this issue. Now, she has internalized this passion and it is an important part of her self-concept. She is at a university studying social work with a minor in food systems and she would eventually like to run a non-profit that addresses issues of food inequality. The experiences that these youths shared make sense from a developmental perspective. Both prior successes and salient models are important to the development of self-efficacy, which refers to a person's judgments of their capabilities to accomplish a goal (Bandura, 1989) . This judgement is one of the primary determinants of whether an individual will engage and or persist in any given behavior (Bandura, 1997) . Self-efficacy is manifested both generally as well as in specific domains.
Leadership research has shown that individuals with higher levels of leadership self-efficacy set more lofty goals in the practice of their leadership (Kane, Zaccaro, Tremble, & Masuda, 2002) . Because of their prior and vicarious experiences through salient models, our participants developed the confidence needed to practice leadership.
Skills. In addition to confidence in their ability to make a difference, these youths also expressed the importance of developing skills, such as using goal setting, managing project logistics and organizing volunteers. One skill that stood out above all others was that of information literacy. Information literacy is the ability to recognize gaps in knowledge and how to find and evaluate new information (Bruce, 1999 
Mentors. Support from adult mentors is important
for the development of leadership skills (Hancock, Dyk, & Jones, 2012) . A mentor is someone who can provide social capital and advice to a protégé (Barnett, 1984 ). Those we interviewed described mentors who provided social connections and Overcoming Obstacles. Finally, our participants related various obstacles they experienced related to their volunteer and social change activities. These obstacles included discouragement getting started, balancing the amount of work that these projects required, conflict with parents over the amount of time spent with their projects, and lacking the resources they needed to accomplish all that they wanted to do. Encountering obstacles while engaging in social change is predictable, but these youths were noteworthy in their attitudes about overcoming obstacles. For example, Omar felt that overcoming obstacles was valuable to his growth.
"The best part of this entire experience was the exercise in just being able to just jump over hurdles and figure out a way to do something and if you can't like change what you're doing and then figure that out. And that whole process I think taught me a skill that was at its very essence problem solving, and something that I've been able to kind of take and use under every circumstance, which has been great. " All five youths described how they overcame their obstacles by using skills or positive networks. In an effort to build on the findings of Schwartz and
Suyemoto we propose an expanded model in Figure   1 . Schwartz and Suyemoto (2013) , suggest that youth development programs should provide salient models, structure for action, and a focus on the passions of its participants. Additionally, these programs should facilitate a mechanism for mentorship. One of the participants in our study suggested that this mechanism for mentorship was one of the strengths of the ALA program. In addition to knowledge, skills, and a peer community, we suggest that programming should also promote confidence, grit, and ownership. Roach et al. (1999) suggested that leadership education should focus on helping young people see themselves as leaders now, not just in the future, by encouraging them to work together to accomplish bold group projects that are based on the interests of the youth. While they do not suggest that those projects exclusively focus on social change, it is one way to encourage these collaborative projects. Finally, when young people emerge as leaders through volunteerism and social change, they should be given opportunities to mentor other youth. This will provide the salient models that both our research and that of Schwartz 
